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Investigating Intrinsic and Extrinsic Motivation for Learning English Language at College Level:
An Analytical Psycholinguistic Study of Kurdish EFL Students
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Abstract

Emotions, including motivation, have an influence on language learning. The current study concerns
intrinsic and extrinsic motivation factors and their relationships with approaching a fundamental purpose of
education ‘successful learners’. It also attempts to find out the gender differences and its relationship with
both kinds of motivation. Furthermore, this psycholinguistic study used a quantitative method for collecting
the data. A questionnaire tool for data collection and SPSS application to analyse the data were utilised. Purpo-
sive sampling method was used to choose the participants. Eighty-two students (Female and Male) in English
Language Department/ College of Basic Education/ University of Sulaimani responded to the 22 questionnaire
items which were designed carefully to the mentioned end. The results revealed that, although, the students
are motivated to a high extent in both types of motivation, but their intrinsic motivation level is higher than
their extrinsic motivation for English learning. The study found no remarkable effects of gender differences on
motivation among Kurdish EFL students, whereas a considerable relationship between more-successful stu-
dents and motivation was ascertained.
Key Words: Motivation, Intrinsic, Extrinsic, Gender Differences, More-successful Students, Less-successful Stu-

dents

1. Introduction and Definitions

The failure or success of anyone in any challenging task is related to the ratio of motivation for achieving what is
hoped for. In terms of learning a second or a foreign language, it is easy to state that the successful learners are
those who are motivated properly. Although, there are numerous of studies which have shown this claim that
motivation is benchmarked against other factors of language learning processes, but a deep understanding of
the motivation term is glossed over. Brown (2000) classifies the definitions of motivation into three perspec-
tives according to the different schools of thought. Firstly, according to a behaviourist view, motivation is seen
as prediction of getting something like a reward in recognition of an achievement or an effort. Secondly, from
a cognitive perspective, motivation is all about the decisions people make to choose among various choices to
approach their goals and the amount of effort they make in that regard. Thirdly, in constructivist terms, indi-
viduals are motivated in different ways according to their social and cultural contexts.

Another definition of motivation, from language learning points of view, is the amount of attempt the students
make for learning a new language which is determined by some psychological factors (Nunan, 2001).

Richards and Rodgers (2014) also declare that, motivation refers to the student’s desire, wish, interest, willing-
ness, and attitude towards spending energy, time, and effort to learn a new language.

This study refers to the types of motivation and their significant roles in pedagogy first, and then tries to dis-

cover the college students’ motivation ratio both intrinsically and extrinsically. It also aims at looking at motiva-
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tion as a main variable and its relationship with two other important variables; gender and success.
Finding answers to the following questions is the main aim of the study:

1. Are Kurdish EFL learners motivated more intrinsically or extrinsically?

2. Are male or female students motivated more (intrinsically/extrinsically)?

3. Are more-successful or less-successful students motivated more (intrinsically/extrinsically)?

2.Review of Literature
2.1 Types of Motivation and Unsatisfactory Distinction between Types

Identifying instrumental and integrative motivation by Canadian researchers, Gardner and Lambert
(1972) is the most authoritative and powerful study of motivation in the area of learning a second or a foreign
language. The ‘instrumental motivation’ term refers to the throwing back of external needs. English language
learners sometimes need to pass an IELTS or TOEFL exam for their future careers or they need to learn Eng-
lish to sell their things to English speakers. These two examples represent a source of an external motivation.
Therefore, in these cases the learners may or may not want to learn the target language, but they certainly
need to be familiarized with English. On the other side, there are some learners who desire to be members of
an English community, and there is no source of external need to motivate them to learn English. They call this
type of motivation, ‘integrative motivation’ (Cited in Hutchinson and Waters, 1987, p. 48).
Moreover, as cited in McDonough (2002), Deci and Ryan (1985), also divided motivation into two major types,
but they used two new terms which were; ‘intrinsic motivation’ and ‘extrinsic motivation’ (p. 97).
Concerning the distinction between the two mentioned types of motivation, Johnson (2008) states that, our
everyday routine life tells us that a cause will occur as a result of an effect. However, making a distinction be-
tween the cause and effect, sometimes, is not only an easy task but even sounds to be impossible. For instance,
in ‘chicken-and-egg’ example, telling the cause from effect is never possible. Besides, in motivation issue, the
same distinction difficulty appears. “Motivation may lead to success; but success can also lead to motivation”
(ibid, p. 127-128).
According to Harmer (2011), a clear distinction that has been made in discussions related to motivation, is that
motivation has two main sources. The first one comes from outside and is referred to as extrinsic motivation.
The source of the second motivation is inside of learners themselves which is called intrinsic motivation.
Ur (2012) argues that, although Gardner and Lambert in their study, discovered that instrumental motivation
was less important than integrative one, but the opposite results have been found in more recent studies like
(Warden and Husi, 2000). Ur justifies her argument and refers to the role-changing of English language world-
wide as an urge reason for emerging the opposite results in new studies. She believes that, learners today do
not want to learn English only to integrate with an English-speaking community, but they need to learn English

for different instrumental aims such as the two above mentioned examples.
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Moreover, Lightbown and Spada (2013) refer to motivation as a complicated phenomenon in the area of learn-
ing new languages. They claim that to define motivation two factors should be considered; the communicative
needs of learners and their viewpoints about the community of the target language. Fulfilling the learners’
professional ambitions is connected with the first mentioned factor (instrumental motivation), and willingness
to have more contact with the speakers of the language they want to acquire is related to the latest mentioned

factor (integrative motivation).

2.2 Significances of Motivation and Students’ Lack of Motivation

A key benefit of this study is its educational value. It opens a window to language teachers and educa-
tors to consider motivation as a crucial factor that can affect the process of learning and teaching for all fields
in general and language learning more specifically. Motivation is one of the main criteria that always should be
considered, while observing a language classroom. The atmosphere of the class is mostly characterized by the
classroom’s particular features of motivation (McDonough et al., 2013)
Harmer (2011) claims that, motivating learners is one of major roles of language teachers. They should create
suitable circumstances for their leaners to be able to generate new ideas and encourage them for making more
efforts to get maximum benefit from each of the class or home activities.
According to Lightbown and Spada (2013), language teachers cannot affect their students’ intrinsic motivation
for improving their second or foreign language. What the teachers can do is making the class an encouraging
environment to stimulate the learners, engaging them in a variety of activities that are suitable to their cultural
background, age, interests, and eventually, providing a supportive condition for students that success can be
experienced.
In respect of the reasons for lack of motivation, Nunan (2001) mentions some reasons behind unmotivated
learners such as; a. The learners will not get an appropriate feedback. b. They do not notice any perception of
progress over time. c. They will not become aware of relevant educational aids and materials. d. They think the
teaching process is uninspired. e. They are not knowledgeable enough about the educational programs, and f.
They are bored most of the time.
Furthermore, Lightbown and Spada (2013) believe that, excessive feedback on the students’ mistakes leads to
demotivate leaners. So that, language teachers should be very sensitive about error correction and choosing

appropriate time to give them a feedback.

2.3 Motivation and Individual/Gender Differences
Based on Cook (1969), Prator (1969) and Kennedy (1973), Ellis (1991) considers motivation as an indi-
cator of the point of difference between first language acquisition and second language learning. He confirms

that, in comparison to second language learners, children are more motivated for acquiring their first language.
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Because they want to satisfy their primary needs through language as a medium of communication (p. 42).
McDonough et al. (2013) and Dornyei (2001), also refer to motivation as a variable in terms of individual differ-
ences. There are some learners who are obliged to learn, to sit an examination or to take a course. On the other
hand, there are some other learners who are not aware of the connection between materials and information
or ideas utilized in textbooks.

In addition, Scrivener (2011) states that in either externally or internally motivated student cases, the factor
for adjudging how much time the leaners spend on a given task or how hard they endeavour to approach their
goals is determined by the strength and amount of their motivation. The English as a Foreign Language (EFL)
teachers can observe the subsequences of motivation in their classes in various ways, such as; the fulfillment
of the students’ homework, their classroom participations and their recalling abilities in previous lessons. How-
ever, Nunan (2001) arguably claims that, “Effort alone does not signify motivation. The motivated individual
expends effort toward the goal, but the individual expending effort is not necessarily motivated” (p. 233).

In regard to motivation and gender differences, Burstall and her colleagues (1974) found that girls are moti-
vated intrinsically more than boys. The possible reason behind girls’ high motivation is that, they are supported
more for learning the second language by their parents. Regardless of the rights and wrongs of this issue, some
parents think that boys are more suitable for learning subjects like; mechanics or electronics, and girls are en-
couraged to learn languages (Cited in, Johnson, 2008, p. 127).

Another more recent study which was conducted by AL Harthy (2017), entitled “English Language Motivation
between Gender and Cultures” is an investigation on fourteen pre-done (secondary resources) researches.
According to Al Harthy’s study, male students’ integrative motivation is lower than female ones. i.e., Female

students are motivated intrinsically more than male ones.

2.4 Other Related Previous Studies

Several studies have been conducted in this field from different contexts around the world. Mahadi and
Jafari (2012) carried out their study under the title of “Motivation, its types, and its impact on learning” in Ma-
laysia. Their qualitative study focused mainly on the learners’ motivation in the classroom. In their conclusion,
they shed some lights on the importance of motivation for learners, teachers and lecturers.
“The effects of motivation on EFL college student’s achievement” is another related paper which is investigated
by Al Quraishi (2014), in Saudi Arabia. Finding out the reasons behind the students’ underachievement was the
aim of the research. In this study, 48 English Department students, from Umm Al-Qura University, participated
in the two-part questionnaire to evaluate their intrinsic and extrinsic motivation. The results showed that stu-
dents were highly motivated to learn the language, and it was hypothesized that there should be other causes
for less successful students, rather than motivation.

Furthermore, Vibulphol (2016) conducted a study entitled “Students’ motivation and learning and teachers’
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motivational strategies in English classrooms in Thailand”. In this triangulated study Self Determination Theory
(SDT) questionnaire is adopted and used to collect data from both teachers and students in 12 classrooms. Ob-
servation was used as another tool of data collection, in each classroom, for this study. The findings revealed
that most of the students were highly motivated to learn the language, although, there were some lack of mo-
tivation among them. However, the learning outcomes level was not considered to be high enough.
Alizhadeh (2016) in Iran investigated a qualitative study in the title of “The impact of motivation on English
language learning”. The result showed that motivation is an important part in learning English as both foreign
and second language.

Naw Sant’s (2018) study under the title of “A study on factors affecting students’ motivation in the English
language classrooms in MAija Yang institute of education, Kachine, Myanamar”, applied Renandya’s (2014)
framework of motivation. The findings showed that students have lack of motivation and the system has af-
fected students in a negative way.

Finally, a very recent study which is conducted by Hussein and Hasan Al Bajalani (2019), has found out that
there is a close relationship between autonomy and motivation. In this respect that, in principle, high motiva-
tion leads to develop learner’s autonomy.

3. Method

3.1 Participants

Among four stages of English Department undergraduate students, eighty-two sophomore students were cho-
sen to take part in the current study. The researchers chose second stage only to discover the students’ motiva-
tion after studying at college for one year. They also wanted to find out whether there is a relationship between
their motivation levels with their successful range of their previous year of studying.

The sample size in the current study may not be considered to be large enough, but the researchers decided
to not investigate other English departments in the Sulaimani Province that have different vision and mission
of education. A logical reason for specifying a specific department, English Department/College of Basis Educa-
tion, is to have a homogenous sample. Another reason is that, there are many environmental factors that can

affect language learning motivation, and these factors can have some influences on the validity of the data.

3.2 nstrument and Procedure

The needed data for this study was collected via a questionnaire. For this purpose, a three-part questionnaire
was designed carefully to collect data on; a. students’ demographical information including: gender and a
special code. For specifying their gender they were provided a two-option scale and they were ticking male or
female options. Furthermore, to avoid some psychological barriers the researchers did not prefer to tell the
students’ ranking number to the participants. Therefore, each participant was given a code, representing their

ranking in their previous academic year of studying. b. The second and third parts of the questionnaire were
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devoted to extrinsic motivation (Iltems 1-11) and intrinsic motivation (ltems 12-22) respectively. A five-point
(strongly agree=1, agree=2, don’t know=3, disagree=4 and strongly disagree=5)

Likert scale was utilized. Although, most of the items of the questionnaire were adopted from two previous
studies by Zubairi and Sarudin (2009) and Alqurashi (2019) with a reliability coefficient of 0.78, some other
items, reflecting the respondents’ environment, were added to the questionnaire and both validity and reli-
ability characteristics of the questionnaire were considered carefully. Eventually, the data collection tool in the

current study showed Cornbach’s alpha reliability of 0.753 (Table 1).

Tablel
Questionnaire’s Reliability Statistics
Reliability Statistics
Common Variance .805
True Variance .098
Reliability of Scale 753
Reliability of Scale (Unbiased) 759

4. Results and Discussion

Concerning the first research question (Are Kurdish EFL learners motivated more intrinsically or extrinsically?)
the respondents affirmed that, however; they are motivated in both types of motivation but they are learning
English for intrinsic reasons more than extrinsic reasons. The overall statistic’s mode for extrinsic is 2 which

means most of the participants have chosen the ‘agree’ option for items 1-11 (Table 2).
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Tuble 2

furdish EFL Tearaers ' Exoeinsic Marivazion “Aode’

N Myssmp  Mode

Walid
1 wanl lo be a professional Inghsh leacher, liem 1 B2 ] 1
1 wanl lo be a lranslalor someday licm 2 82 ] 1
Twould like to open an English course later. Tt=m 3 a2 0 2
English helps me find intormation T need on the Net Tt=m 4 a2 0 I
mevre quickly.
Towill nged il or my [ulure carzer. Tizm 5 a2 0 I
Tthink that it will make me o more knovwladeeable Tizm & a2 0 2
person.
1 think that it will someday be vsefil 1n getting a job. Item 7 §2 ] 1
Onher people will respect me more 11T have knowledge Tizm 8 a2 0 2
ot a foreign langnage.
My leclureris) encouraged me lo learn o foreipn Tlem 9 B2 0 2
language.
1 need to complete a forcign language regquiremient to Item 10 52 1} 2
praduale
My triend(s) enconraged me to learn a foreign lanpuage. Ttem || a2 0 2

Lxtrinsic Motrvation Mode—2 [2—Agrec]

Nevertheless, as it is shown in Table 3, the total intrinsic motivation mode equals 1 which represents the
‘strongly agree’ choice. This can be interpreted that, most of the respondents are highly motivated for learning
English intrinsically. An interesting point that is appeared in this study is the high ratio of intrinsic motivation
for learning English in an environment where language learning depends on extrinsic reason naturally. Having
a high level of impulse of intrinsic reason is referred to, as a suggestion and also as a very important factor for
successful learners, in a previous study conducted by Zubairi and Sarudin (2009) which they claim that:

“In view of the understanding that intrinsic motivation is very important in promoting success, it is essential
that students, whose initial reason for taking up a foreign language course is extrinsic in nature, be constantly

encouraged with the hope that they would come to love the learning process” (p. 84-85).

Another consideration about the mentioned research question is that, while there are numerous studies
on this field, the researchers of the current study could not find a study that makes a clear-cut distinction
between extrinsic motivation and intrinsic motivation to find out in which terms their participants are more
motivated. Thus, more investigations at different circumstances are required to make sure; wherever there is a
high motivation level for foreign language learning, intrinsic reasons are more than extrinsic ones for language

learning.
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Table 2
Kivdisir EFL Learners  Intvinsic Metivotion "Mode’

N Mizsing  Mode

Walid
Fweanld really like 1o leam many [orzipn lanpuages. lem 12 K2 i) 2
I love 1o hear other people speak Enelish aod Twanl o Dem 13 ]2 i 1
e like them.
Inghsh makes it easy for me to understand books and Item 14 B2 il 1
Lilerature wrillen in Enselish.
English makes it casy for me o conmunicate wirh Trem |5 R2 1 1
nalive Inplish speakers.
It will allew me to meet and eonverse with a variety of Item 16 2 il 2
propl,
Twill be able w parricipate in the activities of other Trem |7 R 1 2
cullural proupes.
[ engoy mecling aod Lstemnog o people whe speak olber T 13 g2 i l
langmages.
Learning a forcign languags is an cnjovable expericnce. Iteim |9 g2 Q l
It'T wore visiting a forcion conntry, T wanld like o be Item 20 g2 | l
able to spezk the language of the peaple.
L 1y imperianl [or everyvons lo leam a2 [oreipn languags. liemn 21 82 i) 1
I veaot Lo read the Ltemlure ol anolber cullure m the Tlen 22 82 il 2

original language.
luleinsie Motvalien Moede—1 [1-Sirengly aprae]

In order to answer the second question (Are male or female students motivated more (intrinsically/extrinsi-
cally)?) of the study, the researchers took the following steps:

First, since the number of male and female respondents was not equal — there are more female students than
male ones in the determined population — and to avoid some statistical issues, twenty female participants,
from the given sample, were chosen randomly. Thus, only the answers of forty participants (twenty female and
twenty male students) were analyzed for the second research question. Second, the mode was calculated for
both extrinsic and intrinsic motivation for both female and male participants separately. As indicated in Table
4, the total mode number for each variable is 2. This means that both female and male participants agreed
about most of the extrinsic and intrinsic motivation items of the questionnaire. In another word, gender differ-
ences have no impact on the level of impulse. These results are out of line with previous studies conducted by
Burstall and her colleagues (1974) and AL Harthy (2017). According to their studies, male students’ integrative
motivation is lower than female ones. In the meanwhile, their studies also revealed that, male students pre-

sented some interests towards learning English but are not as much as female students. The different findings
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in Burstall and her colleagues and Al Harthy’s studies with the current study gives an opportunity and a reason-
able justification to the researchers to recommend some qualitative or mixed-method studies to be conducted
to find out the reasons behind gender differences in language learning motivation area if there are any. Also,
it is recommended that, for future studies, cultural differences and the population attitudes towards learning
English be considered carefully as major factors that can have some influences on motivation. Finally, although
to prevent misuse of Statistics, the most appropriate measurement tool for Likert-scale data ‘mode’ is used,
but to make sure that the differences are not significant the ‘mean’ as a measure of central tendency was also
calculated. As it is illustrated in Table 4, all the ‘mean’ numbers are around 2 and the differences among the
numbers is not remarkable. These results, again, prove that gender differences have not a crucial role in lan-

guage learning motivation.

Tablc 4

FemaleMale Motivation Level (Extrinsic/Intringic)

(Exirinsic Mode) Female Participants / Moide=2 [2=Agree]| ! Mean=2.236 Tntal
ILem N 1 2 3 4 3 0 T ] 9 Tib 11
N WValid 20 20 20 20 20 20 20 20 20 20 20
MMean 1.35 200 235 200 Llod 220 180 330 285 215 300 223G

Mude 1 2 2 2 l 1 2 4 2 2 3 2
(Intrinsic Mode) Female Participants / Moile=2 [2=Agree| / Mean=1.981 Tolal
|Lemm Mo 12 13 14 15 16 17 18 19 il 21 12
N  WValid 24 20 20 20 20 20 20 20 20 20 20
Mean 195 155 205 175 215 235 175 180 170 175 300 19551
Mode 1 1 2 1 2 2 1 1 2 2 2 2
(Extrinsic Maode) Male Partlicipanis { Muode=2 [2=Agree] /! Mean=2.015 Tolal
liem No. 1 2 3 4 S o T 3 b 10 11
N WValid 20 20 20 20 20 20 20 20 20 20 20

MMean 1Lao 175 225 1335 1o0 165 lod 300 270 235 270 2.05
Mode 1 2 2 1 2 1 2 3 2 2 2 2
{Inirinsic Mode) Male Participanis / Mode=2 [3=Agree| /! Mean=2.65 Tolal
[lem No. 12 13 14 15 16 17 18 19 20 21 22

N WValid 20 20 20 20 20 20 20 20 20 20 20
Mcean 190 1.95 1.55 1535 2.05 253 200 170 185 1.80 2G5 2.63
Munde 2 1 2 1 1 2 1 2 1 2 2

I3 [k

Finally, in order to find out the answer to the third research question — Are more-successful or less-successful
students motivated more (intrinsically/extrinsically)? — The participants of the study were divided into more-
successful and less-successful groups. For this purpose, according to their ranking in their first stage, students
ranked 1-41 were defined as more-successful students and those who held the rank 42 to 82 were labeled less-
successful students by the researchers. Then the general motivation ‘mode’ was calculated for both groups. As
itis shown in Table 5, the motivation ‘mode=1=strongly agree’ for more-successful group, while the motivation
mode for the other group is 2=agree. This means that more-successful students are motivated more than less-

successful ones.

Huj p-ISSN': 2412-9607, e-ISSN': 2617-3360 An Academic And Scientntific Journal
I Issued By Halabja University I




https://www.huj.uoh.edu.iq HU]J-Volume 5, Issue 2, June 2020 H

Table 5

General Motivation and More/Less Successful Students

More Successful Students
Ttem 1 2 3 4 5 6 7 & 9 10 11 12 13 14 15 16 17 18 19 20 21 22 Mode
No.
Mode 1

—
[
—_
—
]
—_
]

2 2 2 2 1 1 1 2 2 1 1 1 1 2 1
Less Successful Students

Ttem 1 2 3 4 5 6 7 8 9 10 11 12 13 14 15 16 17 18 19 20 21 22 Mode
No.

Mode 1 | 2 2 1 2 2 2 2 2 2 2 1 1 2 2 2 2 2 2 1 2 2

Furthermore, from the following pie charts (Figure 1), it is obvious that most of the more-successful students
have chosen ‘strongly agree’ option which stands for a really high motivation level. On the other hand, most of
students from less-successful group have selected the ‘agree’ option, which means they are also motivated for

language learning but not as much as the group of more-successful students.

Mads Mors Succeiafid Shadants Mads Leid Buscadalisl Stuadetrd

[ e

Wi wpem
|- Bt

Bages

Figure \: Motivation and More/Less Successful Students
Moreover, the calculated ‘mean’ and ‘mode’, which are presented in Table 6, for extrinsic and intrinsic motiva-
tion separately, prove that both more-successful and less-successful groups are motivated more intrinsically
rather than extrinsically. An interesting point here is that, yet the level of intrinsic motivation is higher in more-
successful group of students as compare to the same type of motivation in the other group. In other words, the
students of the more-successful group strongly agree with most of the items that relates with learning English
for intrinsic reasons. This is parallel with Alquraishi (2014)’s study which indicates that the newly admitted stu-

dents have high level of motivation that helps them to be successful in their academic career.
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More-Successfil Less-Successfud Shidents and Motivation
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Ttemn Wi, 1 2 3 4 3 (i} 7 R a mn 11
N  Walid 41 4] 4] 4] EY a1 41 41 41 41 4]
Meun La 173 220 134 [49 173 141 278 245 234 293 200]
? 2

Muode 1 1 2 1 1 2 1 2 2 2 2
{(Intrinsic Muode) ) More Successful Participants [ Mode=1 [2=5iranply Apree] |
Mean=1.779
Tlern Mo, 12 13 14 15 16 17 18 19 20 21 12
N WValid 41 41 41 41 41 41 41 41 41 41 41
Mlean 133 La&é laee 129 188 207 le3 136 146 171 200 1779
Mlods 2 L 1 1 2 2 1 1 1 1 2 1
(Extrinsic Mode) Less Suecessul Participants / Mode=2 [2=Agree] / Mean=2.15
Ltem Mo, 1 2 3 4 3 6 7 3 9 1 11
% Wald 41 41 41 41 41 41 41 41 41 41 41
Mean L4 190 232 193 L6l 210 168 307 273 217 2731 LIS
hade 1 I 2 2 I 2 2 2 2 2 2 2
{(Tnirinsic MMode) T.ess Suceessful Participants [ Moede=2 [2=Apree] 7 Mean=2.035
tetn N, 12 13 14 15 16 17 13 19 20 21 21

> Vahid 41 41 41 4] 4] 41 4] 4] 41 41 4]
Mean 1.9% 1.e3 158 188 254 244 183 185 171 178 302 2035
Mode 2 L l 2 2 2 2 2 2 1 2 2

In addition, Zubairi (2009) mentions that both types of motivation are helpful for learners but she also focuses
on the importance of intrinsic motivation that helps students to be more successful as far as it helps them to
enjoy doing different activities and to be autonomous learners rather than dependent learners. In the same
vein, Vibulphol (2016)’s study also asserts that intrinsic motivation helps students to be more successful and
from her point of view, this type of motivation helps the process of language learning. Overall, the findings of
the current study indicate that the intrinsic motivation highly affects the level of being successful and develop-

ing the learner’s level in learning a foreign language.

5.Conclusions

In the light of the researchers’ objectives, this study investigated Kurdish sophomore college students’ motiva-
tion for learning English. The findings of the study lead to the following conclusions:

First, Although Kurdish EFL learners at English Department are motivated extrinsically to a good extent, but
they are highly motivated intrinsically for learning English.

Second, the findings indicated no significant differences between female and male learners’ motivation for
English learning.

Third, the results confirmed that more-successful learners are motived more than less-successful learners for
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learning English as foreign language.

Fourth, based on the discussions and conclusions, language teachers, university lecturers, educators, parents
of students and even language curriculum designers are recommended to play a major role in encouraging the
learners and providing most appropriate settings of language learning for them. This will lead the students to
be highly motivated extrinsically, besides of their high level of intrinsic motivation.

Collectively, as also recommended in the discussion section, future qualitative studies on extrinsic and intrinsic

motivation, and the role of gender differences in motivation effects are warranted.
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